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Preface 



The behavior categories which make up the following 
obaarvmtion system wire f drmed* by refining or combining 
categories from existing observation instruments^* and 
by adding other categoriee appropriate to the goals of 
Project Developmentai Continuity (PDC) * The behavioral 
categories were further examihed by High/Scope Foundation 
staff, and categories were eliminated if staff members 
expected that the categories might occur very infrequently 
or that they might be unduly difficult to identify. Thus, 
if is expected that the PDC Classroom Ofaaervation System 
is one that inexperienced observers can learn to use 
reliably within a short period of time, and one that 
potentially will assess the goals of PDC, 



*The principal instruments which formed a basis for this 
system werei Bronson, M* Manual for EKecutive Social 
Skill Profile for Preschool Children , Cambridge, Mass: 
Harvard University, Graduate School" of Education, 197 3, 
Ogilvie, D, and Shapiro,'' B* Manual for assessing social 
abilities of one to six year old children. In B,L, White 
and J , C * Watt (Eds * ) T Experience and environment : Major 
Influences on the development of the young child , 
'Englewood Clif fs J. Prentlce-^Hall^ 1973. ~ 
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. ^ . TNTROpUCTIOp TO THE INSTRUMENT' 

The PDC Classroom Observation Sjrstem has been developed 

by High/Saope Educational Reeearah Foundation to raoord^ 

Children's behaviors in the classropm. It was developed 

■ ' ■ . ■ - ^ . ' ' ' ■ . 

for use in .the evaluation off Project Develdpmental Continuity 

(PDC) arid will.be used In PDC and comparison classes. 

The ypurpose^ of th^e manual is to instruct pftBarvera in the 

use of this observation system. The mani^l includes an expla^ 

nation of how to prepare for the observations in a classroom i f 

how to identify each behavior category and how to mark (or 

"code") the observation record sheets * You musC l^Prn and 



)rize the proaedures and the identifying features of ^ " 

each behavior category. Close adherence to these procedures 

will allow you to attain an accurate and reliable record of 

what happens in classrooms, * 

>■ . ' J. 

What is *this observation system all about? ^Basically ^ 

±1 ' ' ' ' ^ 

-y^u will spend a period of timfe in a classroom ^and watch 

wha^t the children do and say. You Kill watch one child at 

a time and "code" ^make cod'ed marks for), the behaviors y6f 

that child on a record sheet* ^ . ^) 

There are specific types of behaviors which you will 

look for and there is a specific way in which you do this 

watching. The types of behaviors are discussed^ later in 

this manual. The timing of the observations is as follows: 



^watch the' child for 5^ seconds and spsnd tha-na^ 15 
^saconds marking the reqpfrd mhamt, A setiei -of "baeps" / 
oil a cassette tape will tell you when 5* saconde ajid ' 
15 seconds have passed. After a oartain amount of tima 
you change to another child. The details of this 

*■ j 

• timing are discussed later in this m^faal^ as are all the 

* , .< ... ' . ^ ^ , 

,^ procedures that you will need to follow. 

^ B. PREPARATION FOR CLASSROOM O^SERVATIOMS 

■ ■ ■ ^ - t 

Introducing Classroom Observation to the Teacher ^ 

Although the teacher will have had a brief intro-- 

duction to the classroom observation system you should 

plan to cover the following areas with her befiore school 

starts on the first day you are scheduled to observe. 

(1) Inform -^he teacher that you w^ll "try to'be as 
inconspicuous as possible by positioning y'our^lf so as 
■ not to intertere with classroom' activities * However, point 

^ out ta--he^ that your position may qhange as t^e target^ 

child moves around the room so that you can watch and listen 
^ to the child and code his/her behavior accurately. The 

teacher may' have some suggestions as to where you should be 
located to observe specific activities of ^he children 
(for example, where to observe the child in an art activity 
or during group time) , . s 



*This meeting is referred to pn page 8^9 of the Field Proced^ 
ures Manual.. - ' 



J2) eheck whether, the days daaignatea for observbtloni 
ineluda any speaial events suah as field trips wl^ch may 
interrupt regular classroom aativitles. If a party is in- 
tended for one ©fj these days, plan to observe anyway. There 
will still be' plenty of opportunity to observe and code in- 
teractions., u ^ 

(3) Ask the teaGher to review the list of children to 
be observed that day and identify any children who may have 
speoial instruatidn(e.g. speech therapy, appointment with 
social worker) which necessitates absence from the classroom 
for a period of time on an obsefv^ation day. .With this ' 
information, you should modify your observation schedule 
where necessary. For eKample, if a child you, are^to observe 
on {Monday goes for speech therapy on Mondays, Wednesdays 
and Fridays, plan to' observe him Tuesday or Thursday 

and substitute an^other child for Monday's observations 

(4) Fii\d out f rom^ the teacher what the\daily routine 
is like in order to familiarize yourself with the routine 
or events of th<i day. You may also ask the teacher to re- 
view this schedule and identify which peridds of the day 
correspond to the three descriptors of Interaction Capacity 
(CategQry 5) on the observation system. This information 
will guide you in coding observations, ^ ^ 

(5) Also to avoid unnecessary ^terrupt^ons during 
observ.ations , you should ask the teacher to briSfly explain 
'km.^^he children. ^ you will be doing in the classroom ^nd' 
wWt'^ou are listening to* You should offer the teacher 
the use of the "beep" tape 'during a group time so that all 
children can hear the sounds and understand they "tell" you 
when to .mark things down^ on your paper. This may reduce 
the numerous questions the children will have about you" 
and your ^tape recorder , ^ ^ 

Daily Preparation of Materials 

During the evening prior to observirig *in the classroom, 

J 

you should do the foliowing* 

(1) Check your PDC Evaluation tackage^Roster to see 
which children ' need to be observed. As much 'as 
possible, observe them in the order they appear 
on the roster. This roster will be provided 



r 



for ydu baf ora you bagin any alaasropm obser- 
' * vatibne. Prom thle roster, salact the children 

you will <^sarva the next day. Tfou should pla^ . ' y 

to obsarva at least twelve childrah during oAe 
half'-day session. -' Have altarnata childran 
ealaGtad in case a child is absent* 

■ ' "■ ■ • = ' ■ ^ . ■ 

(2) Prapare your observation matef ials i * . 

Tape racorder \v ' . ^ . ' 

Cassette tape (*'beep" tape) . - 

Earplug ; . " . ^ J 

Extra batteries 

pb&eiryation manual - ■ 
Clipboard 

Child reeord sheets . , 
Pencils, with erasers ' 4 . 

List of children ^to be observed ' ^ " 

It is important to keep extra batteries handy 
during observations. If the tap^ recorder 
breaks, see if, you qan borrow one from the Head 
Starts or WVC program. The site coordinator has 
an ^ additional cassette tape^ in case any diffi-- 
culties are encountyed with ^^dur tape,^ If 
another tape is needid? contact Mary Morris at dj 
High/Scope iitmiediatel)y * (313 485--2000) 

Fill^ out some pf the identification information 
on the record sheets (for example, teacher, Head ^ 
Start center, date, 'observer, and so on. You. 
'may want to wait to ^ fill in a child's name in - 
case he/she is absent and you have to pick an 



alternate , 



f 



C. OBSERVING 
When to Obsesve 



A child is observed' for 5 minutes at a^time. This is 
called a "cycle"* This 5-minute ojpservation period, or' 
cycle, is broken up into segments called, "units.'* h unit 



10- 



is 20 saconds long— 5 seconds of watching and 15 seconds 
of recitding. There are 3 unite p^r minute, so there are 
15 units in a 5-minute oyale. The 5-^ arid 15- ^second 
intervals are sigrnaled by a portable cassette tape recorder 
which\givee a "beep" or tone into an earphone worn by the ^ 
observe^r. The first tonri tells you to begin your 5 second^ 
of watching the child*/ , Then the second tone tells you to 
record i^^ 15 s 

signify may be di^^'ramined in the following manner 

tojie 



econdsC The tones and the intervals they | ^s^ 



tone tpne 



tone 



5 seq, 
vOBSERVi 



15 seconds 
RECORD 



5 sec, 
OBSERVE 



tone 



15 seconds 
RECORD 



ETC* 



Observations should begin as soon as opening eKercises (e,g*, 

roll call, flag pledge, hanging up coats) are completed* You 

^should plan to observe during all periods of the day except 

toileting, naptime, and outdoor play,* In addition^ observa^ 

tions should not take place during the following situations s . 

, ■ • The regular. Head Teacher 'is absent and there 

' fis a substitute. ^ , 

• The child is watching a movie. 

• The ch/ild is attending to ^audio-video equipment 
(e.gy/ television^ phonograph, tape recorder, etc.'). 



*For those sites that conduct regula^ classroom activities 
outdoors (e.g., story time, art/ snack) observe during • 
these times* 



You sl^ould stop observing and coding when ohildran begin * 
to get ready to go Ijroma. If at the and of the school day , ^ you 
^ ara in tha middle of an^ obsarvatipn tycle/ begin the following 
day with this child M^d finiih^/the bbseyvation. For example^ ^ 
if yoi^ are codii^g a child in Cycle. "A'^and tha echool day ends , 
return to this child the next day and bagin coding whara you 
left off, BE SURE TO INDICATE TffIS ON YOUR CODING SHEET BY 
DRAWING A LINE BETWEEN THE UNIT YOU STOPPED AT AND THE UNIT 
WHERE YOU STARTED THE ^ NEXT DAY. 

Who to Qbaerva * 
* ■ — 

You will observe one child at a time for a period of 

5 minutes in cycle, Vihmn you have finished one 5-minute 

cycle for this child, you will complete another ^S^minute ^ 

^ cycle on the same child. These two cycles are referred to ' 

aa "Cycle A and Cycle B." When you have completed two 

S^mlnute bycles on one. child,, you will observe a second ^ 

■- ' ■ -_- ■ * 

child for two S^minute cycles; then continue with a third 

child. Thus, each child on your "roster will be observed for 

two consecutive cycles or ten minutes. The following 

illustrates the sequence of child obsetvations i 



ist Child Observe 5 minutesi Cycle A 

^ ~ , Observe 5 minutesi Cycle B 

2nd Child ' Observe 5 minutes i Cycle A 

; Obse'rve 5 minutest Cycle B 

3rd Child ' .. ' ' I '^^"^J^^' ' ^ 

. Observe 5 minutesi Cycle B 



1£ 



since will tak# you a few Sin^tef fet^ switch from one 
/child to^anothe^^ it wi 11^ probably -^take you more than 30 
itfiLnutes to finish 30 minutes of ob^servatlon ^On three 
children (10 minutes on each); but it should no^ take you 
longer than 45 minutes to finish, 

» ' •- ■ 

' * Th^ procedure in the classroom . Before you begin 

any -olBr^ervations, ypu will check with the teacher to find 

out if any activities are scheduled thit will keep the 

children put^ of the classroom on the day you. p£4n to 

■\ . , . * _ 

observe (this was discussed op^ pag# 3), You will adjust 

^ ■ _ ^ ^ ' ^ 

your schedule to fit in wrth the, children 's sche4i4les\ As 
rfearly as possible, try^to observe the ohildren in the same 
order. thfey are listed on the. rpster; however, it will 
undoubtedly^ happen that some wl^l be absent on the day ^ 
ypu plan to observe^ them. In that case, you will substitute 
another child in their place and observe the missing child 
on another day, ^ 

On observation days, you should tell the teacher the 
names of the children you plan to observe, Ask the teacher 
to identify or point out ^^thege children so that you know 
which chirdren to^ observe- If they are not wearing name 
ta^s, 'you should write a description of each child's 
clothing or physical features on his/her record sheet to 



ake sure you can remerrjDer which child goes with which 
n aine , \ ^ ^ ' 

You will begin your observations with the first child 
on your roster. When you have completed two cycles on 
this child, observe the next child- appearing on the roster, 
Ypu should repeat this prbcedure for each child on your 
roster. until the sqhool day #nds . Remember to mark your 
record sheets i£ you njlAt stop baf ore completing the two ^ 

. / ■ # - , - 

cycles on a child* ^ ' 



Situations trtat interrupt Observations 

L . " \ ~ B '~ 

Duripg observations, you rtiMy ■encounter situations which 

> . ' -<-. ^ ' ^ 

interrupt' your . observations or r^equire a modification in 

obser^tions schedules. A list of potential situations is 

incluaed belbw with methods of handling ^hera. 

■ " -■ /' ' ' ■'' ■' • -..^ 

. ^ r ^ 1* & ^hild to be observed is absent . 'Obs^ve 
another child on your roster and schedule 
tehe absent child for another day, ^ 

2 , Child you are observing leaves the room or 
^ uses toilet . Wait~2 = 3 minutes' "for* the child 
to return. If after this period, the child 
has not returned, go on to the n^xt child 
for one cycle (5 minutes ), and then go back 
^nd complete the q^piding for the missing child, 
. If the child leavis #he classroom for the day,' 
compl-ate the observations for that particular 
child on the following day , ^ ' 

3 p Class leaves for outdoor^; play or other special 
unplanned activity (e,g,\goes to gym, goes to 
' ' '. ^■liTbrary,) Stop coding and wait until the class 
' has returned IF rK^rCiASS HAS LUMCH IN 



' . / ANOTHER ROOM, THE OBSERVER SHOULD^ FOLLOW 

CONTINUE CODING DURING LUNCH. ^ 

For^ the most part, observers wl^ depend on their own 

3«4gements resourcefulneM . ^tuations should 

C^-^^BB that feel unsure in handring, consult with your . 

site coordinator or contact Mary Moriris at High/Scope. 

/ D, CODING WHAT YOU pBSERVED ' ' 

Observation Record Sheet 
. -.^ The obs^cvation record sheet ifi in the fbrm of a check- 
list^(see Figure 1). Five categories wi^h corresponding 
descriptions . of ch^JLd behavior are^ listed down the ^left side 
followed "by columns of corrisponding numbers. Each number 
represents ^ behavior or classroom description which you 
might see happening. Basically, we want |ou to make a slash 
mark (/) across a number If ■ you see tKat behaviqr in the ^' - 
unit of observation. 

Each column of nu^ers represejits 5 seconds/ or^' one 
"unit^- of observation. For ease in coding, the columjis are 
divided off i;i.» one minute intervals • Five minutes, or one 
"cycle" of observation^ is represented on one record sheet. 

Each observed child will, have two separate record 
sheets, one for each 5-minute cycle of observation. There- 
fore, it is important that identification informations be 
written in the appTOpriate ^ sp^bes on the *right side of each 
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Figure 1 

PDC CLASSROOM OBSERVATI'ON SVSTEM 
RECORD SHEET 
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[i][iHi] [i][i][i] [1] [iH::f I [iHi] [1] 
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'[1] 
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[2] [iwf* 

[3] [3] [3] 
[4] [4] 14] 



[1] [1] 
'[2] [2] 
[3] [3] 
[4] [4] [4] 



[i] [1] [1] 
[2H2] [2] 
[3] [3] [3] 
[4] [4] [4] 
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[1] [1] [1] 

[2] T2] m 
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[2] [2] 
[3] [3i 
[4] [4] 
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[1] [11 [1] 
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[3] [3] [31 
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[1] [1] [1] 
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[3] [3] [3] 
[4] [4] [4] 
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[1] [1] 

,[23 M 
[3]i3] 
[4] [4] 



[1] [1] [1] 
[2] [2] [2] 
[3] [3] [3] 



[1] [1] fl] 
[2] [2] [2] 
[3] [3] [3] 



[1] [1] [1] 
[i] [2] [2] 
[3] [3] [3] 



[1] [1] [1] 

[2] [2] [2] 
[3] [3] [3] 



U] [1] [1] 
[2] [2] [2] 
[3] [3] [3] 



[1] [1] [1] 
[2] 12] [2] 
[3] [3] [3] 
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[i][i][U [I] [1] [1] 
[2] [2] [2] [2] [2] [2] 
[3] [3] [3] [3] [3] [3] 
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[1] [1 

[2] [2 
13]^[3 



:i] 

[2] 



[1] [1] [^] 

[2] {2] m 

[3] [3] [J] 




ffl N H 

I 

^ d in 
I 

OJ 0) in 
M 0 O 
« 3rH 

a I 

M Q &3 
PL, iw ^ 



record she^ 

J/ 

as possiba! 



f't- This information should be complGted as much 

before the obsfrvation day, leaving the, child 

_ _, , , - ■_ J ■ J 't ' * > • 

name and ^fclm to be completed duririg lth% Recording ^interval 

As. meivtio/hed eatflier> ^ if the children d^^n'^t wear tags/, ypu 

should wi-ite a . description of the child on the record/sheet 

to.helpjyou find the ri/ght* child the^ right time,' 

wrien to Code ^ . 

This section^ reviews what'has beeo aiscussed earlier 
about wften t^ observe and phen to code,'; Remember that you \ 
will be sigxialed with "^ep#" on the tapa^ recorder , 

Beginning with: the f irst .^lild on your roster, you 



will obslerve each 
each recQrd sheet 



child fordo consecutive minutes* Since 



1^ 



represents 5 minutes of observation, you\ 



will code\ two sep^tate record sheets for each- child. Be 
sure to identify oh your record sheet whether the behavior 
you are coding occibrred during Cycle A or Cycle B* For 
each cyc^e, jyou wiill watch the child for 5 seconds and then 
code the child's behavidr on the record sheet during * the , 
next 15 seconds, ^moving to a hew column for each successive 
unit. I 

. After obser-^ing and coding the behavior oS the first 
target child for/ 10 minutes, you should then quickly .locate 
the next child for observations and station yoursalf in a 
good location f^r proper ^bsetvatldW. 'Because- of time ^ 

-/.-.= 11 , ' ' ' 



constraints, this transition should 'not j;take longer than 
two minutes so that observation of the second child can * 
begin as soon as poss%la. You should then observe the ' 
second phild, repeating the fbove procedures r then proceed- 
to^ the ^hird child. Within a 45 minute period or less, j 
you should complete 10 minutes of observation on three / * 
childrei>. ' ■ - ^ , ' ' 

What to Code 

Each child in the smiple group will be observed, an4 

^ou will code each child's behavior individually. Following 

the 5 seconds, of observatipn, ^ you first place a slash 

mark in the ^propriate colupm to indicate whether the child 

^ is Noninvolved (Category 1) or Involved ' (Category 2). (phase 

and the other categories are explained "in th,e next sectibn,) 

In each observation unit (of 5 seconds) you always decid^ 

first whether to. mark^ Category 1 or Category 2. When yqu 

have decided on Cate^ry 1 or 2 , yoU do the following^ 

'If ^he Category 1 (Noninvolved) is selected, 
yoti^ place a slash mark next to Category 1. 
Then you skip Categories 2 thro^ugh 4 and. 
code Category 5. 

/ ^ . ^ ^ . ^ 

m If Category 2 (Involved) is selected, you / 
place a slash mark next to one item of eac h 
of the two sjubcategories of Category 2 , You 

^ m^y also code Category 3 and/or 4. You do 

'^'"^ ^^code- Categor^ 5. 

Within categories and subcategoVies , which a'^dat as boxes 

on the record sheet, only one item can be marked for each Ihit 



Speciall coding procedures should be followed. "when more 
than one behavior ^occurs within one' 5--second "observe" interval 
If during the 5 seconds the target chLjld iiiteracts with both 
a peer and an adult (either simultaneous.ly br one following 
the other), items in subcategories (a, b^ and c) of -Categories 
3 and 4 should be coded* When other behaviors occut during the^ 
5 seconds/ you should decide which behavior had the longest 
duration and mark that category or descriptor item. For 
example/ if the target child is painting a picture ai^d stops 
for a second to gaze out the window, you would disregard this 
Noninvolved behavior and place slash marks in Category |i 
Involved, Over half of this "observe" interva^^.was spent , 
working with materials/ an example of Nonsocial Involvement, 
When behaviors have equal duration (i.e,, each behavior lasts 
for approximately ohe-half of the "observe" interval) and you 
h^ve difficulties making this distinctio\i ^ mark the behavior 
occurring last in the; sequpnce", ^ ; _ v . ^ 

E. BEHAVIOR CATEGORIES 

This section lists and describes all of the behavior cate-- 
gories you will need to know how to code. The definitions tell 
you how to decidel if a particular category of toehavior is 
happening. Then bxamples are given of types of jJ^haviors that 
would fit 'into those categories. There will be time Si when the 
actual behavior you observe doesn't seem to you tq^^'^t^ exactly ^ 
into the categories. You will need^^d decide where the 
behavior fits best * 

' '" ■ 13 \ 



You need to memorize the category definitions so that 
you can make most of your coding decisions without refaring 
to this manual* You should always have your manual with 
you, however, in case you run into problems, 

J 

Inyolvement (Categories 1 and 2) 

Category 1* Noninvolved^ 
{NONINV) 

Category 1 is coded when the child is not interacting 
with a peer, adult, or object and i% not doing anything else 
that seems to have a purpose* This category ^includes initan 
oes where the child is looking at a person, but the person 
is not looking at or talking directly td the child* In othe 
words, it is not a reciprocal interaction; the child is 
merely watching someone who is^ not paying attention to him. 
^W hen this category is coded, you%do not code Categories 2 
through 4, You do code Category 

EKamples of this behavior category; 

• The child is staring into space/ not paying attention 
to.^ the things going on around 



• The- child is aimlessly wandering around th^^ classroom 
andi doesn't seem to have any purpose or inteftfe4on in 
mind* ^ v, ' ^ ^ 

^ m The child is. holding an object^ -Biifih as a -blocks t>ut 
doesn - t do anything with. it, ^ And he doesn't seem to 
^ ^ b^, planning, to do anything with it* 

• The child is watching two bdys build a block tower. 
The boy6 are not looking at^ the target child* 

• The 6hild is watching the aide who is helping another 
■child make a kite* The teacher is directing her 
attention only, on., the child making the kite, 

C ategoa^y 2 , ^. Involved 

■ Category 2 is cod^d when the target child is inter- ^■ 
acting wi^h a peer (s) ,^'adult (s) , or object(s) or is involved 
in an observable directed behavior , such as singing t.o 



himself. If the child is involved in any of these Ways during 
the 5-second observation interval, his behavior is coded "in 
two subcategories to indicate r (a) the context of the activity' 
for example, interacting with people and/or materials); a^d " 
(b) the language spoken during -the activity, if any. In order 
to code Category 2, you place a slash mark in each of these " 
subcategories (2a and 2b) to describe the child^involvement . 
ATter coding the subcategories of Categpry 2, you will' look at' 
categories 3 and 4 and mark any' that further describe the 
child's behavior. 



Subcategories. When you have decided that Category 2 
applies to th^ child's behavior, you must place k slash mark 
on one item in each of two subcategories: 2a and 2b 



.,--M' 



FoGui of child's attent 



Subcategory 2a. 

is "involvedi in an activity, then yoU must decide 
which of the following two items describes th 
. th^ child's attention: social or nonsocial 



If the -ehild 
ide 
e focus ^ of 



Nonsocial ( NS OC 



The child is paying attention to 
objects by looking at ^d/or touch- 
ing those *objeits or the child is ^ 
engaged in some other observable ^ 
directed behavior' which does not 
involve other persons (such as 
sinking to himself), _ , - 



ExWiples : 



,4 The child is quietly putting a p-uzzla together at the 
toy table without talking to anyone else,\ 

© The child is skipping aloi^i around the ro6m. 

e The child is sitting bn the r.ug 'Singing to himseM, 



Note 




this_^item is marked you skip Categories 3 
4^ and code Category 5. -. ^ 



The child is paying attention to another 
person (peer or adult) by looking at or 
listening. to this person^ The person .the 
child is looking at -Q'f '^is tening to mus^ % 
also be looking at the^child or spea^ng 
directly to the child. During small or 
large group activities, -this item is coded 
only when the child is looking at and 
listening to the person leading the^~activi ty 
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' ■ ?^ ^° 5^°"P' A . child may also 

Un addition to looking at or listening to) 
. be. paying attention to another person by 

project, talking to and/or touclring the 
person. This item is coded when the child 
interacts with both parsons and objects 

' ■ ' ' P^*^.^^® °^ one flollowing the 

othmx) during the 5 second interval/ - 

Examples: ^ . ^ | ■ 

^- ' . ■ 

'* ^^f^°^^^^ is sitting on the teacher'/lap listeninc to 
a story and is helping tell parts offthfstoly ^ ^ 

• The child is calling a peer a name. ' ' 

. The child is playins a lotto game with' tha teacher' 
. * aa? thi" snfcL^-'". l-""^-^ -ther a. they - 

Note: If the child is social with'a p%w-, akult, or both ' 
peer and adult, you riust code the app^priete items 
m Categories 3 and/or 4 that best deaSribe the ' 
child's, social interactions | 

Subcategor y 2b. .Languaj^e spoken during the activi ty 
I* the child IS "involved" in an aptivity then you 
must decide which one of the following four items 
describes the behaviort verbal in English; verbal 
m Spanish, verbal in combined English and Spanish 
* ' or nonverbal . 

:n English (VENG) I Whil6 engaging in activities 

^ith people and/or objects,, 
- J ' ■ , the child speaks only in 

• English. 

Varbal in , Span£?h (>SP) i . While eng^aging in activities 

wj,th people and/or objects^ 
ifne child speaks only in *- 
Spanish* 

Verbal in Combined 

En gitf5h~and Spanish (VCQMB) i While engaging^ in activ- 
ities with people and/or , / 
^ ' ^ obj-ects, the .child speaks ' 

^ a combination of^ English 

. and^ Spani/^h Qr- uses ' Span^ 
' ^ ^ glish, . ^ p 
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Nonverbal ' (NONV) i P^ile engaging in activities vrith 

people and/or objects^ the child 
does not speak. , - 



Category 3, Interactions' with Peer 



4 




r / Category 3 is coded when the target ^child "interacts with 
a peer (s) by looking at, listening to, talking with, 'or 
sharing materials and working ©n a. common project^ The peer 
the child ^s looking at or listening to must be looking. at 
the child or speaking directly to the target child, ,If the 
child is interacting with a peir in any of these ways during 
the 5-secohd interval, his behavior is coded^ in three sub- ' 
categories to indicate: (a) th6 type of peer interaction; 
(b) the purpose of the peer -interaction; and (c) the role 
played jduring the peer interaction. In order to code Category 
3, you place a slash mark in each of v^he^e subcategories 
{3a, 3b, and 3c) to desoribe the child's interaction with a 
peer (s)*^ If more than one of* the items in a given subcategory 
occurs during the 5-aecond .interval , put a slash mark bdside 
the item having the ibngest duration. 

Subcategories . When you have decided that Category 3 
applies to the ^child's behavior,, you must place a slash mark 
on one item in each of the three subcategories ^ 3a, 3b, and 
3c. 

Subcategory 3a. Type of peer interactibn . If the 
child is interacting with a pfec^ then you must 
decide which one of the followirig four items best 
, 'describes the behavior i negative, controlling^ 
. ^ ^ resisting, ^^6r other. 

Negative [NEC The child expresses verbal ' and/or 

nonverbal aggression or hostility 
toward .the person he' is interacting 
with. - 



Examp^s : ' ^ 

When the child attempts to join a group of peers 
building a block structure, one of the peers says,/ 
"You can^t play here." The child responds by 
knocking down the block structure and' building 
^another in %ts place. 

The peer pushes a peer away from the drinking 
fountain knocking her down onto the floor* 



• When asked by a peer to play a game, the child 
responds, V' It's my turit to palntf^ now, " and pushes 
the peer away, * ' j ^-^ • 

m For no apparent reason^ the child hits another child 
in the stomach, ^ * 

• The child threatens a peer by saying, "You better 
watch out 'cause I ^can beat you up," 

0 ^ ^ 

Gontrolling [CNT (+) ] t The child attempts ^rbally and/or 

nonverbally to direct ^ influence, 
or manipulate the behavior of a 
peer(s) in a po^^itive manner (i*e*, 
'3 without showing verbal or physical 

aggression) , Th^ intent p£ the 
child's behavior is directed 
toward- one of the following out-- 
■'>: comes I changing i the peer ' s course 

of action, initiating a new peer 
' behavior^ or telling (and/or 

showing) the peer what to do or 
hqw to act. 



Examples i ' i ' ^ 

r 

iThe child approaches a peer showing hiifi a ganfte a 
says, J*Let*s play this gamep" 

' ) 

li The child goes over to a peer and grasps his hand, 
then leads him to the aquarium to view the fish. 



The child tells a peer, "1*11 show you how to do that," 

The child says confidently to a peer, "Watch me do this," 

The child s'ays to her peers, "You guys be the horses 
and I'll be the cowboy." 
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Resisting [RESISTS (+) ] i The child does not comply with 

* , or ignores in a positive manner * 

' verbal and/or nonverbal peer 

' . . attempts to control his behavior, 

EKamplesi I , ' * 

• , When asked by a ^eer to join in art activity^ 
the Ghil^ says amiably, "I want to go play with the 
blocks." ^ ^ 

■i _ 

The child simply says "no"^ when asked by a peer to 
go get a haihmer. 

m When a peer comes over and asks the child to cotne, 
in t^ the house/ the child ignores the peer's 
question < and does not respond. 



Other [QTH {+) ] : The child interacts in a cooperative 

and'posi^ive manner with a peer(s)* 
The chila is sharing ^ helping/ taking 
turns / forking jointly, listenlirg/ 
<or talking to the peer(s). This item 
S j is marked for each positive behavior 

^ J that is clearly not a controlling^ or 

resisting behavior ' 

EKample^ t j " 

• while playing wiith playdough at the art table, the 
child divides a^d shares his playdough with a peer 
who does not have' any* 

0 The child is playing a lotto game with a peer. 

• The child is listening to a 'peer who is talking 
directly to her. 1 , 

• The child and a peer are playing follow the leader \ i 
down the climber. ■ 

•During snack, the child and a . peer are looking at 
each other and rtaking funny faces . 



X 
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SubcategQry 3b. -Purpose of pear interactiQns ^ It^ the 
child is. interacting with., a peerTsl # t^en you must 
decide which one af the following fouif^ items best - . 
describes the purpose of the child' s interactioni 
say> do^ support^ or nonapplica^le , To ^correctly 
code this category ^ you should focus on the intension 
of the 



^verbal or nonverbal behavior * 



Say I . The ichild requests or provides 'factual statements 
or eKplanations concerning a task, a problem^ a 
causal relationship or other events and situations 
in his environment * 

Examples i 

m While playing with a peer at the workbench the 
/child asks^ "Where's the hammer?" 

• The child asks a peer, "Why are you doing that?" 

• The child turns to a nearby peer and says, "Look 
it's snowing outside," ^ ^ ^ 

m When asked a question 'by a peer, the child simply 
replies, "No," 



Do* The child requests, or provides physical assistance 
or i](iateriais , ' ■ ' ~ „ -" 

Examples = ' 

m The child requests a peer to come over and help 
obtain a ^toy from another peer. 

« At snack time the child helps a peer pour her juice. 

• The child hands a peer^ a block, 

9 Tha child tells a pier, "Make a 'J' for me," 



1^ 



Support (SUP) 



The child is used by or uses a peer 
for obtaining comfbrt, protection, 
andyor reassurance after a hurt, 
disappointment, or other problem 
situations,^ The child does not seek 
or provide Assistance or information 
for solvin^the problem. This item 
is also coded for verbal expressions 
of ""sympathy or empathy. 
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Exaunples i 



•^^^^l^clii Id^ pttts har arms aroiind a crying pee:^^ . ^ ' 

• TJia phlld takes a hold of a pf^r'a hand after he 
has ^|^fn 1 lugged by anothat^^ild. ^ 

•Ste^ child' aaya*: to a p "1 didri"t mamn to-^knock ^ 
it dosm^ ^ _ ' ^ ^ 

.• The child to another child ^ "Bob took triick." 

, Tha child .doeeVnot ,iSLsk tha paar to help get it back. 

• After falling off a .trlcycla/ the child crT.es to a 
pa^r, Icnaa hujrtiijj^^ ^ :^ 



Nonapplicabla (NA) 



K 



This Itpm is markad whenavar tha 
purpQse of tha child's intaraction 
with a. peer Lb clearly not one of 

A requaetin^ er^ providing inf ormaticin> 
aepistance/ mater^ials^ or emotional 

- Support, r>^ 7 1 



- Examples i . 

• The child and a peer are paintAftg--4 monster picture 
togetHar at the art easel, 

f A pear tel^s the child n3t to do something, 
^- ^ . = \. . ''^ ^ • 

• 'The' ahiJ.d laughs at a peer's antics. The peer looks 
,f gAymr and giggly. <^ 

• A peer tells the cliild| "I ate lunch ^atv a - restaurant^ " 

Note: When a behavior occurs that couid be coded as eithi 
Say or^Do, ybtf should code Say* For example, if a 
child ^asks a peer, "How do I do this?", assume the 
, child Vs intent is to get information (not^^hysical 
help) and mark Say, ^ ' . 



Subcatagory 3c. Role^^playad,: during peer^interactions .*^ 
If the child xs/ in teractxng with a~pe¥r, then yQU 
must 4acide which one of the following' three items 
best deseribes tha child's rolei requester, giver/ 
pr nonapplioable. 
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The thild raguasts th© pe^r to say; 
. - / or 4q something or give emotional 

^ ^^port by pbsdng> a quistidn^ making " 

a demand ^ or in somef:W^;cLn©r' indicating 
: ti*e*^ phyaiical g#atTutr#s) a naad of ' 
help, matariala^ irf|6^4^ion, or 
, * fmoti^al Support ^riSb^^^ 

'Ixamplasi % ■ . \ ^ 

m The. child asks a paer,^ "Why ara you doing that?^' 

Th^^ chljld asks a pear, "How do^you maka a 'J'?" 

Tha' child holds har^a with a friend inmiadiataj.y 
af ter „teha taacher^ Wis aeoldad the child. ^ 

_ ^ . : .,- " ^ 

^•i^hrf child ^geatu^ee to a peer to come over and iaa 

. what shQ is doing. . 



Giver (GIVE) 



-The child givas information, aasistanc^, ^ 
Jmatarlals or emotional sv^port to a 
peer in the, form p| factual statements, 
explanations, or physical gasturas. Tha 
child may /provide this spdntanaously yojc 
on the peer's request. ^ ^ \ 



EKanp las : 



• The child turns to a nearby peer and says, "Look it'i- 
sknowing outside i" ' , 

A»#tThe'^child, h^hds a p^ a block, ' . 

ii'The child puts her arms around a crying .peer . 

• The child shows a peer how to mix blue and green' 
^ paint together to make a new color. 



Nonapplicable (NA) 



The child is not requesting or 
providing information , assistance , 
materials, or emotional support. 
This item - is marked whenever 
nonapplicable is coded in " 
st^category 3c, 
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Exampies i 



• ^hti child listens to a paer tall a story ^ The 
cM.^ ^Ld not aak the paar to tall the story* 

•The child and a pear ar#vpainting a monster 
pictura together ^t th# art easel. 

• A peer commB over to tha child nn^. says ^^^^5^*^ 
cleanup t^a." '^^^ . 

m The chi^ pusne's i^^M away' from tH0 diir^ng^ 
fountains knocking Jer d©wn onto the i l(^or / 



Category 4. Interactions wito Adult • 

C|tegory 4 is coded when tha target child intaracts with 
an adult(s) by looking ^t, listaning to^ talking with, or " 
sharing materials and j working on a common project * The adult ... 
the child is looking a^f or listening to must be looking at 
the child or^, speaking , directly to the target child. If^the 
child is interacting With an adult in any of these ways 4 . 

during the Srseoond ^finterval/ his behavior is coded in tlitee 
si^categories to indicate: (a) tha type of adult interaction; 
(b) the purpose of the adult interactian; and (c) thfe^/Eole 
played during^ the adult interaction. In order to code 
Category 4, you place a slaph Aark in each of these siib- 
categories (4a, 4b, and 4c) to describe -^le child's ihteractidn 
with an adui^ts) , if more than one of the items in a given 
subcategory occurs during the S-secorid interval, pirt a slash 
mark beside ;thie item having the longest duration^, , / 

0 . ■ .a 

_ iJ 

^ Subcategories , when ^ou have decided that Category 4 
applies to the child's behS^ior, you must place a slash mark * 
ony one item in ea^h of the, t^ee subcategories 1 4a, 4b,' and\.^ 



^4; 



Subcategory 4a. 



i 



e of adult intepactlon , If the ch^^^ 



is interacting with an adultV then you must decide 
which one of the following four items best describas^ ^ 
the type of adult interactUoni negative', controlling, 
resisting', or other, " , ^'^ ■ 



Negative [NEG (-) ] 



The child expre'sses verbal and/or 
nonverbal aggression or hostility 
toward the adult he is interacfting 
with. ' S \ 



r 
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• Tha Chi Id ^screams' ^^id;;^ adults "Shut-up 1" , 

• The child hits tHa 'adultv ^ 

• Tha child tails an aide, "Laava ma alona;" and 
pushes her away, ^ : ^ 

• Whan the teacher asks tha child to finish^ his snack, 
the child throws the cookies on Uie floor ^ dumpinf. 
over the milk. * ■ - -^^'-].^'^''::, 



Controlling [CNT (+J ] i The child attampts varbally ' 

and/or" nonvarbally to direct, 
inf luanca , or manipulata tha 
behavior of an,aAult(s) in a 
- ■ posftiya manner (i.a.J without 
, . " , , sho^;ig verbal or . physical 

, \^ aggreselon) * The intent of tha 
^ ^ ^ ^ child's beh^for is 'fiiractad r 

^ toward ona of the^ following out** 
. comae I changing the adult's' 

. course of aQtlonf initiating a 

f ' ^ / \' new adult .behavior / or telling v 

(and/or showing)^ tha adult?. what ^ 
^ ^ . to do or how to act. 

, ' ■ ^ ■ — ■ : ' \ ■ : 

examples i i ^ - ^ 

• The child yeils to the teacherf' "Mrs^, Brown,' come over: 
her^i*' 

• The child appro a^e-S : an ^j.de ahd *says,1"l want you ^to 
build this block , tower wi^^me." ^ . 

• the cfiild goes over to a'^taacher and Shows her hxe 
unSippred pantfs-^ ^he t^acjher 'zips up his parfts, ^ 

:The child tells an aide, "I'll show you how to ^o, it^'* 

- /\ . ■ ^ . / ^ . . ' _ ^ ^ 

Resisting [^SIST j-^) ] i The child does not comply with 
^ ' ~ or ignores in a positive .manfier 

verbal ana/or nonverbal adult ^ 
* ■ " ^, . attempts to control his" , behavior , 



Whan the tsachar aaya "Glaan^up timeV"^ thi child 
tallQ the taachar^ "I've cleanptt share; I ^ 

cmn go to snack now*" - . r^^- 

f# Whan Id by the teaehe^^o^^^^ the art mrm, tha 
chirC^^aerts> "I'd ratliptr ic^^ay ^t tha toy tabla*" 

• .^ha td-aeher addrasaaa a question to tha child and 
the child ignores her, , 



Other [QTH {+) ] 



Examplaa : 



The child interacts in a cooperative 
manner with an adult(s)p The child is 
halping,^ following instructions^ Working 
witt^ listening ^ or. talking ta the 
adult (s) . This item is markad for , 
aach goattlva behavior thatf .i^ claarly 
riat a controlling or resisting bahavior * 



child approaches tha teacher and offars to help' 
put away the drass^up clothes, ^ ^ - ^ ^. 

• ^ha c^ijd listens to the teachei' explairi a ^amfe, " 

# When €ha ^eacha^ aiks the ^child, ,to^sliara tha past^ 
jar with another paar ^ the'' cAlld n^ov^ trie pastel'; to 
tha/ middle of the table for . sharing , ' 

Thjp 6hild and .the teacher are talking as they both: 
carry . the snacks to the table. 



1- 



Si^pategory 4b ■ Purpose of adult -interactions , If 
the child is interacting with adult Is) , then yo^l 
must decide which one o£ the following four items *^ 
/"Best ^describes the poirpqse of the child'p inter-- 
actioni say^ do^ support^ or nbnapplicable , 
feorrectly code^this category, you should focus on * 
tire Intention of ^ the child'& verbaLor nonverbal ' 
* ^ b^havioC^ , ^ , 

Say ; The child requests or providps faSfeual 'itrntements - 
or iKplanations concerning a task,, problem^ ^ 
. / causal relationship or other .events and situations" 
^ in his envirohment. . ^ - ^ 
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Vv.:'^ . Whinya teach^' to tpll what shape she was 

, fiold^ng in her hand, the child rasponds, "That's a 
^ circla, " ! 



• The ahild t|slia the teacher that today is hia 
':'Vh birUiday . ^ . ^ 

% ' ■ ' - .•. . ■ 

• ^^The, child asks a parent aide where the paint brushes 

' 7*%'^h. .-.-/j: ' . ^ 

• Th^ child asJps the teachei/ "When is it going ' to be 
lunch time?" ^ * . [ . 



Doi The fahild requests or provides physical asaistance 
or materials* ^ 



• After ari^unsucceas^ul attempt to pl^ with play^otigh* . 
the. chiltf goes overr to tha teac^r and ieiu-^ndsi^ "Make 
hbr^Kare' wi^ me." ■ ' ' ^ V 

' X^r. x : -. , , i/. " 

A^ter using the toilet/ the child gcter ove'^ to .the 
teacRer and waits f 6r her to ' zip up^ hia pints , ^ 

m The child he^s- the aide put the , bl6eks on the ^helfc 

'•'The child hands *the cookie t-ray t© the taacher. 



Notai When a behavipr occurs that 'could be coded either as 
Say or Do, you should code Say, For eKample/ if a 
^ - child asks an adult/ "How do 1 do this?" , assmne the 
I child's intent is to get infonnation (not physicai 

[ help) and mark S^, 



Support (SUP) 



The child is used by or uses an adult 
for obtainihj comfort* protection, and/or 
reassurance aftar a hurt, disappointmei^t, 
or other prdblem situations. The child 
does not seek or provide assistance or 
'information, for solving the problem,^ 
Thii^^em is also coded £pr verbSl -\ 
expressions of sympathy or empathy* 
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• The child holds hands with an adult imnadiately 
after a paar has hit her. 

• During a loud rainstomif tha^ohild gofes ovar to 
the taachajr and site in herv^3^o* ^ 

• The child rubs the teaGh#r'a head after she bmnp^tf 
Iti on^ a, /^cupboard dopr, 

^, ' -.^^^ ^ ' , ■ ... 

• The child says .-to a^^parant ^Ida^ "I'm f osty !you 
got^ a bad.cold." ' . .. r p * 




Nonapplicabla (NA) t This item is markad \frhanevar the 

purpose of tha child Vs interaction 
^ ' ' ^ ■ ' . with an adult is clearly not ona 

^ , . of raquasting or providing Infor^ : 
> . ination, assistanca^ matarials ^ or: 
_ . / emotional support. 



Examples s ; !^ - ^ 

• Whfln the taachar asKf tha^chtld -to fiibish h^ snAfek,^^. 
*^the child throiim the cookigs^ on the 4loor / dmnping - 
" dvmr ttie milk * v ^ , > . : 

^0 The child listens to a volunteer parent aida/tell a 
story* ' ■ 

m The child and the teacher smile at each other as they 
eat their snack, 

m The child hits an aide, > » ^ 



Subgategory 4d* Role .played during aduft interactions . 
If th^ child is interacting wiQi an adult, th6n you 
must decide which one of the following three items 
bast describe the child's role i requester, giver, ' 
or nonapplicable; ' ' ' 

:~ ■ - ' — ' / . ^ -. ■. f 

Requester (HEQ) i The ahild requests the adult to say, 

do, or give emotionaj. support by posing 
^ a question , making a demand, or in 

^ ' SOTe manner indicating (i*e,, physicar"" 
gestures) a need of help, matarials, 
ittforTnation, ^or emotional support from 
,.an adult. . / , " ^ ^ , 



^ . ■ 
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• After an unsucQessful attan^t to^ lay with: > 
pif^dough/ the .qhiltf goes over to' ,€he teacher antf 
damanda, "Makfe*?^^r ihare wi^ me,- , 

• Tha chlld^K^ldB ha^dp-with an adult Inunediately " 
^itar a paet has hit her, 

• The ^child asks a parent aide^ whare.^the paint brushes' 
■ are^. - ' i . ) ^ ^^^^ . - ^ X 

• The child asks ^ha^taaaherv Wfl*an is it going to\be ^ 
lurich tima?^ ^ ^ \ v ^ 

- ^ V .. ' / V ^ : -^x 7' i. r r ^-^ ^ 

■ . ■ - - _ ■ ^ ^ ^ - " ^ : ^ 
T;ha ohj^d gi;vff.s,iii:i£ormat4pni aesistance^ 

matar i^is *, or amo'^'onal support to a 

peer in^ the form of factual %%at^ehtm> 

e^lanationsi or physical gestures. The 

child may provide this spontaneously or 

oh thfe adult's re^uesjt. . 



Glvir '(Gl^y 



Examples 



tells, the. teacher thap today irs^ his.. birthday. 



The child -.ansWare the aide's question. 

The child rubs the teacher's head after .she bumped^ 
it on a cupDoard^ door. 



The child hands an aide her poat. 



Monapplicabla (NA) * Tlfa child is not revesting or giving 

iniorroation/ assistaBce^ materials, ■ 
. - ' ^ or emdtional support. This item is 

> , marked whenever nonapplicAble is 

i ' / : / coded^ in subcitpgory 4g," " I 

^ ^ ^ - . 

Examples i " , ' * 

/ - ' ' - % ■ * - •. . -. s 

• The^ teacher tells the child to *clean up his toys. ' ^ 

• The child listens to the ^teacher explain a game* 



KIC 



28 



• The chiW listarii- to ths taachar explain how to do a 
. problam, ^ 

^ m The voluntaar aide givag^ th6 child a hug^. ^ / 

• the child ,^^itas tha taachar* / ^ 

Category 5* Claaaroom Interaction .Capacity " 

. ' The kinds of child^chila «iA!^qhi Id-adult interaSfciona 
that are likaly to happep yary "according to. the tiraa ypf day 
or actiytty achadule* . So it is inacaasary ibr/ i^e "^bMeryar ^6 
' deacr^itoS the olasa^om'Ia^ ihterac capacity during^aach 
\absarvation^^^m To do thia1*-tha obaerver auEvaya^the alaas- 
toom in order to de^tarmina. tha^dagraa of intaractiona occiffiring^ 
^among^^chlldren^^d^^ after aaph S-facorid^^obaarvation, ^ ^The 

observef'a attahtion ia no-longet directad t^^rd thaf targpt 
^^.child# but on. the classrooin as a whola^ Thua, avan though tha 
target? child' a bahayior is nftt congruant mth tha behaviof^ 
of the othar children (e,g* , the focal cMld is baing reatriated 
by ah ^duit) the Qbaerver atill indicata^ to what axtant 
intarac'tiona may occur during that obaarvational unit', - 

- Pp^ Catago^ 5^ the. observer looks at the whole claasroom 
and indicatea the intaraction capacity of tha claaaroom during 
aach obaarvation unit by placing a alash mark next to tha 
appropriate item* The^ items are: maximal, modarate, and 
minimal, ^ ^ 

Maximal (MAX) t This item refers to thoae parta of tha dayx 

in which children and adulta are free to ,\ 
; ^ initiate or maintain apontaneoua inter" \ 
aetions (verbally or physically) among 
: ; - - tib^SalV'ea, The children 4^re_.ganerally 

' able to choose their own activity^ with ■ 

minimal structuring of direction by an 
adult* These periods are sometimes - 
labelled by teachers as "Jree play" or 
"free choice" periods . ' ' 



Examples I 

• For a 'thirty-minute period ^ children are free to 
choose and move at their own discretion among any 
activity available in the »oom* \ 




mi 
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For a f iftaen-minute paried^ childraii ara trmm 
to dhooaa and move at thair own. discretion among 
aativitiea .prapared and' sat up -By an adult*'' ^ 
Aoti^tiea are carried out Individually by yie 
childran with minimal diractibn^by the adult/ 



Modarata 



This itam rafar^ to thoaa parts of 

/ ' tha day in whiah\the oppqrtunity for 

apontaneoua interaction among adulta 
and childran is ai&latantially raduced. 
* . ' During ^ this period, classroom bahavior 

. la typically less dacidad by ^ttldren ^ 

. and more diracted by an adult. There 
^ . ' is a^till soma opportunity for apon- 

. , taneoua Iriteraatlons to ocour within 

^ S / 'this given atruoturai 

Examplaa i ^ ^ 

• whr a tan^mlnuta period, tha children ara aaslgnad 
td a small group (3'-8 childran) whara the teachar 
is\ reading a atpry. The Childran ire expected to 
remain with' the group, but may talk to the teacher 
aM other children at joints during the story or 
rtar the, story Is completed. 



• After a thirty-^mlnute period of "free play", the 
children are engaged in "cleah^up" actiyltias^ 
The children may Interact with 'one another,, but thiey 
are all expected to help the t^aqher or sit in a 
^designated area of the ^oom. , ' - ^ ; ; - 



• During ^fnack. and- me^l- times, the children are assigned 
to a g^fen tabl# and adult. The children are expected'' 
'.to rejnainVa^ the table, but may interact among them- 
selves or with their assigned adult. 



Mini mal (MIN) 



This item tefers to those parts of the 
day in whio^ children: are not free to 
initiate/maintain spontanaous Inter-^ 
actions (verbally or physically) ^among 
themselves . Classroom behavior of the 
children is primarily controlled and 
directed by an adult. ^ 
- i . " " " " " " ^) - • ■ • 
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m During i fifb^an^minuta period, all thm childran 
are fitting in a large group listening to tha 
teacher's atpry* The»chil4rfn ara ajqpected to 
pay iittfe^J^ ap0,^ (Whysically or 

verbally*- i • 

• During ^naeJi and meal timas , tha children, ara ' 
aieignad* to tablaa and an adult, fha childran 

^ are expacted to use this time for eating^ not 
interacting. 

• ^During a twenty-minute pariod , all tha childran a 
sitting in a large group singing wiUi the tfe ache r 
All children are aKpacted to partieipata and 
interactions among children are discouragad and 
restricted* 
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